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ABSTRACT

This paper describes the overall concertual and
pedagogical goals of a program (*Exploring childhood') designed to
help adolescents gain competence in working with children and an
understanding of the forces that shape children's development. The
paper is intended as an explanation of the assumptions and questions
that guided the development of the course materials, The course, as
outlined, attempts to help students understand what a child is like,
how human interaction can shape the development of a child, and how
the context in which growth occurs can affect development. A series
of activities help “he student to develop flexible ways of thinking
about children. Three 'modules' are identified in this curriculam
sequence, and appropriate readings are suggested for each level of
the program. The study of child development is combined with work
with young children on a regular basis. Self~-evaluation materials are
also part of the curriculum program, and are designed to help
students identify vays in which they would like to gain competence
and to give them guidelines for evaluating the results of a situation
and measuring their own progress. (CS)
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This reading by Marilyn Clayton, Project Director for EXPLORING CHILDHOOU,
deseribes the over=all conceptual and pedagogical designs of. the course.
Ry presenting the assumptions ard questions that guided the development of
the course materials, this paper aims to hclb teachers better understand

the goals for EXPLORING CHILDHOOD.

There is a growing body of evidence that the process of making human
beings human is rreaking down in americen society. The signs of this
breakdown are seen in the growing rates of alienation, apathy, rektel-
lion, delinguency, and violence we have observed in this nation in
recent decadesS.... The causes of the breakdown &are of course mani-
fold, but they all orerate in one direction--narely to decrease the

active concern of one generation for the next.

Urie Bronfenbrenner

Professor

Departmert of iluman Doevel-
orment and Femily Studies

Cornell University

I have long belicved that the development of a child does not dbegin the

day he is born--or at age three-~-but much earlicr, durirg the formative

ycars of his parents.

Edward Zicler

rrofessor and Director
chiid Develosment Program
Departrent of Fsychology
Yale University
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EXPLORING CHILDHOOD i8 a proqram in which the study of child devel-~
ormment is corbined @ith work with young children on a reqgqular basis. It
gives stude;;s opportunities to develcp competence in working with children,
and a francwork for understanding the forces that shape the developrent
of a child.

Three government agéncies have joined 1n.the funding of EXPLORING
CHILDHODD, each one viewing the program in a special way. wWhen the
National Institute of Mental Health considered the program in 1970,
their concern was the alienation many tecenagers feel f£rom both family
and society. They saw a program of work with children offering teen-
agers a role in which they are needed by others, and an experience that
would both deepen their sense of percmnnal identity and increase their
compassion for, and understanding of their familiee.. The Office of Child
Development became involved as the major funder in 1971, They viewed
the students as being responsible for the next generation of children,
and saw EXPLORING CHILDHOOD as a way for students to prepare for parent-
hood, for carcers involving children, or, simply, for citizenship, with
the responsibility of making daily decisions that affect children. 1In
1972 the Office of Education added their support, seéing the program as
having applicaticn beyond the initial target population of junior and
cenior high school students, by providing carcer iacentive fcr potential
drop-outs as well as carecer training for unemployed adults interested in
workisy with children. We feel that all these goals are compatible

with the pedagoqy and scope of EXPLORING CHILDUOOD.
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Th.: Pedugogical Arproach of RXPLORING CHILLHOOD

The main source of energy for students in EXPLORING CHILDHOOD is
their field work with children., In developing a curriculum around field
L J

work, we have been guided by the following questions:

What kinds of help can we provide to make the field
work rewarding?

How can we draw on the feelings, ideas, questions,

memories, plans, and insights generated by that

experience to bring students more in touch with

their own identities and to foster in them an

understanding of the conditions needed for growth

in others?

wWhat ideas and issues from the social sciences will

allow students to understand and explore the world

of children?
in developing a pedagogy for EXPLORING CHILDHOOD, a central concern has
becn the need to allow the program to be adaptable to a vast range of
conditions. For example, secondary schools will be teaching the program
under many disciplines, including home economics, family living, social
studies, and health; there will be many types of fieldsites, including
lab school within the school, preschools, ilead Start centers, day-care
centers, and family day-care sites; students themselves will vary both
in academic preparation and in real-life preparation for the course;
and, most importantly, the preschool children will come from homes that
represent tremendous diversity both in goals for children and in child-
rearing practices.

1t became clerar that it wnuld not be feasible to suggest specific

responses to certain kinds of issues. How to treat an aggressive act,
what to do when a child user a swear word, what kinds of specific,
cognitive-ckill training a <pild chould receive~-—issuesn such as these are

difticult to resolve within a given child=-are setting: to try to Juevelop

cpecitic surrestions that would meet the needs and values of the full ranage

10901




BEST COPY AVAILABLE

of sites using the program was impossible. Our approach to specific
child-care techniqgues, therefore, has been to “apprentice® the student
to the responsible adult at the fieldsite, who, knowing the perspective
of EXPLORING CHIIDHCOD, is able to cormmunicate and respond to the values
of parents and the communi ty,

So that stuéents can become valued members of the child-care staff,
what we give them, instead of specific techniques, is a series of
interesting activities to do with children and ways to think about
situations involving children that can become a basis for informed action,
Throughout the course materials, students' thinking i. guided by
these sets of questions:

How does a child experience the world? At his or her
, age, what are the child's beliefs, abilities, interests,
fears, areas of growth?

What is transmitted in the commonplace social interactions
in a child's world? what do this child’'s family, ore-
school, community, want for him or her? How does a child

influence the people around him or her?

How does a society affect the conditions in which a family
rears a child?

What are my values for a child? What are my beliefs about

what causes a child to grow and change? How do my actions

relate to my values and beliefs?

How does what I am learning apply to my work with children?

What am I learning about myself?
EXPLORING CHILDHOODN attempts to help students understand what a child is
'ike, how human intceraction can shaye the development of a child, and how
the cuntext in which arowth occurs can aftect Cevelopment, These insiqhts
aad jernpectiven, we belicve, can help students hocome increaningly flexible
and able o reqoend to ehildien in ways that make sente for cach individual

within a qgiven ittt ieon,

00005
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The Conceptual Proumewsak of the Prouram

EXPLORING CHIIDHCOD is concerned with the develojment of a sense of
self and a'zense of others, both in young adults and in the children with
whom they work. This program ﬁopes to help students gain competence in
working with children.

Our approach has bécn shaped by a desir; to introduce concepts in
ways that resrect the students' personal experience with children, both
previous to and during EXPLORING CHILDHOOD. Rather than define concepts
early on and teach lists of facts, we have introduced concepts as suggested
guidelines for organizing observation. We ask students to recollect
experiences, collect observations, and decide for themselves if a suggested
concept makes sense in terms of what they have seen. Looking at concepts
from the perspective of concrecte experience not only helps students
legitinmize the way they will learn about children during the rest of their
lives, but also offers new irtellectual opportunities for students who
have had little previous academic success. Students who have had extensive
child-care experience have much to offer others in the clasns. .

Concepts have been selected both for their helpfulness in field work
and for their relevance to development throughout tht life cycle.
Examples of concel ts we have found gencrative are "egocentrism,” for
understanding the growth and change in a person's view of the world: and

"values," for understanding what i{s transmitted in human interactions,

The Ccquence of the Curriculum

Sugqgestions for the qeneral scquence of the curriculum come from what
we have found to le the cycle of needs and interests of students working

with your} ¢hildien.

30006

Py S



. BEST COPY AvaILABLE -~

Module I, working with Children: A student's major concerns at the

beginning of the year, before starting to werk with children, are:

vhat will the field work ke like?

what kind of role will 1 have?

will the cnildren like me?

wil! . be able to cope?
Consequently, this first group of materials attempts to help students
develop a sense of competence before starting their field work, and to
build the class into a support group in which failures as well as
successes can be discussed. Commonplace situations with children and

their tgachcts. which are presented as case studies through film,

"audio-tape, storyboard, and photo essay, allow students to share ideas

about children's behavior and about what to do in problem situations.
Observation is focused on the fieldsites--their special nature as places
for children, the purposes of fieldsite materiuls, the activities and
environments fieldsites provide, and the ways teachers interact with
chiidren. Guidelines for observing children and for keeping a journal
about experiences begin a thome that is developed throughout the year:
ways of learning about children.

A book of activities for children, Doing Things, gives students
concrete things to plan and do with children. A film made at a variety of
fieldsites shows them the nunerous kinds of roles they can take with
childien.

Althouh much of Working with Children is used during the first month,
as prepiration for field work, the materials are appropriate for use

througheutl tne year. For example, "Teacher, lester Bt Me,” an animated film

about the §light of a presclool teache:r on a day when everything scers to go
wicre, i qood o trrial for one of these tires during the year vhen students
10007
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nced encouragement about field work or a chance to view their work with
huhor. With or witlout reference to these fieldsite materials, discussion
of field expc;;eneos should be an ongoing part of classwork, both when
students have problems, successes, O questions they want to share and
when theix expericnce supports, contr-” ¢s, or gains new meaning from
conceptual materials.

The pedagogical challenge of Working with Children is this: How to
foster an "open-ended" approach to looking at explanations of behavior and
ways of interacting with children, yet help students reach the "closure"
that is satisfying for learning and absolutely necessary for action.

Using case studies, a tcacher can help students arrive at some conclusions
about what they would 4o, based on their view of a situation. The puréosc

is not to reach group consensus, which rarely happens in child~-care
discussion because of legitimace differcnceé in values and views about the
nature of development, but to help each student develop confidence in his

or her own ability to examine a situation and follow his or 4“ex best judgment.
As the year proceeds, students will deepen skills through practice in ob-

serving situations and evaluating outcomes.

Module IX, Seeing Development: Once students hive started field work, the

concrete expurience with children begins. studer:s become interested in
learning what a child is like, and, specifically, about the ways in which
children are different from older people. A general booklet, Looking at

Deve loprent, sots the context for exploring human development by considering
the capacitics of an infant; it introduces the question, "What do you lelieve
bring:. otout growth and change dn a child?" ard describes the ways oeveral
theos 1 t: have of prooached the study of Jdevelopment, Ceneralized data about

Qoewe 1o nt, colloetod from o nurber of rovtees in the field, s included,

00008
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along yith sugqedstions of other ways to learn about children~--specifically,
collecting data wbout growth and change in a child and about the develojment
of diversity gmong children.  Looking at Developrent is designed to be a
reference point throughout the unit, and to help students summarize their
learnings at the end.

Five other booklets delve into particular areas of a child's devel-
opment: Children’s Art presents one way of looking at the growth of skill,
and introduces the concept of stages of development. In How the world Works,
a child's beliefs about cause and effect, change, time, similarities and
differences, and what things are alive or not alive are explored. A Child's
Eye View éonside:s the concept of egocentrism, a child's growing awareness
of the minds, feelings, perspectives and needs of others, and the idea of
moral development in children. The motivations and developmental factors in
children's behavior that are generally considered problems are discussed in
Tears and Troubles. Ch{ld's Play, the fifth book, rounds out the students'
perspective on development by looking a; the many opportunities for growth
play affords a child,

Through these booklets, students can enter the world of a child, look
at. patterns of growth and change at different ages, consider the ways indi-
vidual differences develop, and, finally, think about how they can support
develoyment in ways that are meaningful for each particular child in their
care,

The pedagogical problem for this module is to provide a framework for
learning and concepts about development--such as "cgocentriem” and the notion
v "stages.”  We do not want to preempt a student': way of sceing develojaent
or contradict the meszadge that o student's data perceptions are importunt
guiden for learing,  (ur opproach has been Loth to suggest learning 1 ety e

Or ceneptee s aunddedinen oy clservation:s and to present idean of theor it

fen09



BEST COPY AVAILABLE

in an explicit way., We emphasize that theories are speculations of
flesh-arnd=-blood people by showing what triggered a theorist's interest

in children and what kcehavior was observed thaet led to the develoyment of a
theory. The tlRacher's responsibility is to connect thuory %o the data of
the student's own observations and to connect both of these with practice.
The teacher must continually refer students to their own experiences with
children: to help them ¢uiestion and explore the validity of concepts ané
theories. He or she must show ¢clearly how a concept relates to caring for
a child, be aware of how students connect a concept to concrete behavior, and
allow students to bring their own experience to bear in either supporting
or questioning a concept. Also, teachers must help their students see that
they too have theories about development that can be tested by observation,
used in caring for children, and shared with their classmates as valuable

resources for learning.

Module I1I, Family and Society: Once students have decpened their sense of

how a child sees the world, the course.shifts fram_the ways in which the
child's mind and body develop to the social forces that influence a chilad's
life. 1Interactions in the family, with the world "beyond the front door:"
and with the enviroument, resources, beliefs, and values of the society at
large become the central focus of attention.

The study of family is bascd on a serics of documentary films showing
interactions in a variety of families. This material was designed with two
major goals in mind: (1) to heighten students' perceptions of what is trans-
mitted to children in daily commonplace interactions; and (2) to let students
experience the childrearing styles of families other than the:xr own in order
to gain insight into the attitudes, traditions, and values of others. The

noticn of clarifying values and peliefs aboutt childien and child-rearing and

nonto
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measuring these leliets ond values against one's actions~--a notion which is
touched on ecarlier in the course--becomes central here, It provides a
foundution fcr undvr;tandznq that all families have jimplicit values for

L
children and implicit beliefs about childrearing. It enables students to
grasp the crucial idea that all family interactions transmit messages to
children, implicitly or explicitly, that may or may not be consistent
with family values. |

Beyond the Front Door, the middle section in the module, follows children
as they leave their home--for preschool, to join in the daily tasks of a
parent, or to play in the vard or the strcet, Students are asked to explore
how a child interacts in this expanded world: How many.people are friends?
How many are strangers? What contact does a child have with his or her
parents' work? What values and childrearing practices does the child
encounter among people outside the family?

Matching Messages considers the interrclationship between the messages
ruceived in and beyond the home. For'students it poses the challenge of
taking into consideration the values and practices of the child's family,
the values and practices of the preschool, and also the student's own
vélues and sense of what to do when caring for a child.

Up to this point the cource deals with things students see and affect
every day, whether it be some activity that shows a child's development or
tl¢ interactions botween two people. low the course turns to social
organization, and considers invinible underlying structures and circumstances
over which individuals have little immcdiate control. While this exploration
£l ould surely decepen students® understanding of the childres in their care,
we gee the major notivaticonal force of this material to be the student's
concern about the hind of siccaety he o che vnvisions for the hext gencration

¢ children, and thoahit about whet Le or she might do jeruonally about jt.,

Q 00011
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The central iussuc~-<hew a society affects the conditions in which a
family rears a child=~=is ypecified in two sets of gquestions, which are used
L J
to cxplore other societies as well as cuxr own:

what does a family need to protect and nourish its children?
who should provide what a family needs?

wWhat mesasages does a society transmit to children through
its media, agencies, and institutions?

Stwdents will examine other sccieties through documentary f£ilm and written
&nd taped autobicgraphical accounts, Our own society will be examined
through independent research projects. Exposure to childrearing practices
of foreign societies allows students to become familiar with the range of
ways in which human societies have provided care and protection for their
young. The Israeli kibbutz is one socicty chosen for study, because kibbutz
members have clearly articulated their values and, therefore, we can examine
them. Also, many of the issues that influenced kibbutzniks ilnitially in
planning child care are issues of current concern to our soclety--provision
of cqual roles for women, pros and cons of group care for children, cooper=~
ativencss as a desirable trait. The other reason kibbutzim provide an
excellent study is that many are three generaticns old and show more than the
effects of social innovation per se. Students can debate the values and
ractices, of the kikbutz and use this dchate as a vantage point from which
to take a fresh look at the values and practices of the society they know.
Resecarch and Action, another part of this final scction of the course,
suggests individual study projects for students on aspects of the way their
owni tociety provides for children. Materiuls dencribe ways of collecting
data on such topicn as childrer's literatuwe, low atd children, public media
and children, and nutritict. JTuo adlition to the rescarch ck:lls, turvey shille,
asd rew observation <kills that theoe projects develog:, students aave the

Oicjortanity to mest people inoa variety ol roeles that may sudgaent futare caroer

« $10012
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possibilities for them,

The padagogical challenge of Funmily and Soclietw is to help students

develop a more compassionate understanding of their own families, while
helping them te understand and respect the values, traditions, and practices
of others. When students begin the course, they tend to limit their
perceptions in one of two directions. Either they defend their own family
experiences so strongly that they have trouble seeing other ways of
expressing love and care; or, in appreciating the ways of others, they find
the values and practices of their own families lacking. Teachers have

two resources to draw upon in making the exploration of family and society
a strong and positive contribution to students' understanding of self and
others. One is the observation that raising a child to find a meaningful
place in the world and to care for himself or herself and others is a
responsibility shared by parents everywhere. The ways in which different
parcents meet this task can begin to be understood by considering the enormous
complexity of the task, the traditions of a family, and the conditions
society provides for them. The second resource is the set of feeclings that
working with children evokes in students~-tenderness, anger, frustration,
love, inadequacy, pride, overwhelming responsibility, and desire to protect.
Young adults frequently gain a iew and deeply sympathetic view of their
family when their first child is born and they begin experiencing all the
enotions that come with that responsibility. Working with children evokes
these emotions in a small beginning way, and a sensitive tcacher can help
students build an understanding of families that is based upon these

incipient fecelings.

ERIC ‘ ¢nptg
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Self~evaluation

Above we have described the general seguence and flow of EXPLORING
CHIIDHOOD over the course of a year. Important throughiout the year is the
development of one's own sense of identity, whicn involves identifying and
understanding one's own values and beliefs about children, developing
competence in working with children, and knowing how to evaluate one's
own grcwih. Self;evaluation materials are part of the curriculum; they
have been designed to help students identify ways in which they would like
to gain competence, and to give them guidelines for evaluating the results

of a situation and measuring their own progress.

Underlving Values of EXPIORING CHILDHOOD

In thg process of developing EXPLORING CHILDHOOD we have often Lknen
asked--and have cften asked ourselves--what values are implicit in the
program. Altogether, we find that four major values have influenced the
direction of EXPLORING CHILDHOOD:

1. To vicw the prescent, whether adolescence or childhood, &S an
important time of being as well as becoming. Our priority in this
respect is not to prepare students to be parents or professionals,
or te prepare children to he adults, but to help both tc have

rewarding expericences cach day they are together.

2, To demonstrate that insight can be learned and can be an
impor tant influence on behavior. Students are helped to see
how others experience the world, what meusages are transmitted
in human interactions, what influence social organjration

exerts; and to understand theiy own lelietfs and valuesb.

ARELD X
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To help students and children develop confidence in their own
Identities, Fer children, receiving appreciation from students of
their yqrticular.dbi]itivu, personalitien, and family backgrounds
helps devglop confidence. For students, being zupported by teache”s
in their new role as caregivers increases self~esteem. At the

sama time, learning to appreciate the values and traditions of their

own families nourishes their sense of worth.

70 legitimize the viuw that anyone responsible for the care of a
child has worthwhile experiences to share with others. Parents,
preschool teachers, people involved in health, artistic, legal,
educational or welfare professions, and students themselves have
been involved in creating the EXPLORING CHILDHOOD curriculum; all

should be considered resource people for a classroom.

EXPLORING CHILDHOOD is a program that has the potential of breaking

down barriers between age groups and between institutions and bringing

people together in a common venture. A resourceful teacher can make

EXPLORING CHILDHOOD a rich expericence for many members of a community.

-14-



